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A Note for Parents/Guardian
Dear Cedar Parents/Guardians,

At Cedar, our school policies have been developed collaboratively to align with IB
philosophies, standards and practices. We aim to uphold the principles of the IB learner
profile and the IB mission in each of our policies.

At Cedar, we embrace a diverse community, including and appreciating students of all
identities, learning techniques, abilities and backgrounds, as long as we can accommodate
their particular needs. By enrolling your child(ren) at Cedar, you are agreeing to respect and
promote the diversity of our student community.

This document includes an outline of our inclusion philosophy, a table listing learners’ rights
and the responsibilities of different members of the school community, as well as links to
other Cedar policies. Documents describing the procedures and processes associated with
the policy can be found in the appendices. Hyperlinks to other Cedar and IB documents
are also embedded in this policy.

We look forward to working in partnership with our students and their families. Through our
partnership, our students will know their right to this education and also appreciate that they
have a responsibility to enable the rights of others.

Warmest regards,

The Solution Studio (TSS) Team:

Victoria Ghiorse (Learning Support Coordinator), Marian Cazabon-Blok (BML Coordinator),
Kate Mallin (School Counsellor and Wellbeing Coach), Sharon Rameshar (Primary Support),
Gemma Restell (Primary Math Support), Malen Semira-Adams (Secondary Support), Enya
Douglas (DEI Coordinator)

'Inclusion is an ongoing process that aims to increase access and engagement in learning
for all students by identifying and removing barriers.'
(IB conference of the Americas, 2014)
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Our Guiding Principles

IB Rules Regarding Inclusion

Rule 5.8 - It is the practice of the IB to make its programmes available to all students enrolled
at IB World Schools. No student will be excluded by the IB on the grounds of race, nationality
or national origin, ethnicity, culture, gender, age, sexual orientation, religious affiliation,
political beliefs, disability, or any other personal characteristic as prohibited by law. Schools
must implement their duties under these rules in a manner that enables this practice to be
upheld.

Rule 5.9 - It is the school’'s responsibility to determine whether it can enrol a candidate with
learning support requirements into the programme.

In addition Cedar International School (CIS) adheres to the Virgin Islands Education Act,
2004, Division 4 Special Education.

IB Mission Statement

The International Baccalaureate® aims to develop inquiring, knowledgeable and
caring young people who help to create a better and more peaceful world through
intercultural understanding and respect.

To this end the organisation works with schools, governments and international
organisations to develop challenging programmes of international education and
rigorous assessment.

These programmes encourage students across the world to become active, compassionate
and lifelong learners who understand that other people, with their differences, can also be
right.

Cedar International School Mission Statement

Cedar International School is committed to high quality international teaching and learning,
diversity, inclusivity, community and well-being, believing that in embracing these values we
are nurturing global citizens ready to positively impact society.

Vision Statement
Preparing global citizens for tomorrow’s opportunities.

Definition of International Mindedness

A global citizen is curious, observant, self-aware and values diversity. With an open-mina,
they seek out opportunities and actively collaborate to bridge cultural barriers. In the midst of
perceived differences, the global citizen adopts an attitude of consideration, respect,
compassion, and sensitivity for the beliefs and cultures of others, while remaining committed
to the objective of creating a more sustainable society for all people.



Inclusion Policy

Cedar policies can be found on our school website under ‘Resources’.

Our Inclusion Philosophy

At Cedar International School (CIS), we aspire to holistically serve all students based on
their specific learning needs, incorporating culturally relevant pedagogy throughout. We
support students in fulfilling their academic potential whilst safeguarding and promoting
social and emotional wellbeing. Our diverse and balanced curriculum is designed to
promote students’ understanding of diversity in our local and global societies.

Responsibilities

At Cedar, we believe that inclusion is the responsibility of all community members:

Responsibilities: Personal and cultural identities

The School Board and Leadership Team are expected to:
e Enshrine international-mindedness in the school’s guiding statements

School Leadership Team and Teachers are expected to:

e Model internationally-minded values and dispositions

e Establish and promote community links

e Promote intercultural appreciation through curriculum and extra-curricular activities

e Model the exploration of multiple perspectives and encourage the school community to do
the same

e Increase awareness, knowledge and understanding around diversity

e Challenge insensitive behaviour and comments

e Maintain a zero-tolerance policy regarding bullying, as outlined in the anti-bullying policies
(see the primary 1-3, 3-5, secondary policies)

e Model kindness and respect

e Be open to undertaking and encouraging challenging conversations on topics such as
identity or local and global conflicts

Students are expected to:

e Be willing to share their own personal experiences and cultural traditions in classroom
discussions, assemblies, and school projects

e Value peers and teachers

e Be inclusive of peers

Families are expected to:




e Provide comprehensive information about the family background when invited to do so
e Be willing to discuss at home challenging topics arising from school experiences

Responsibilities: An inclusive learning environment

School Leadership Team and Teachers are expected to:
e Develop academic programmes designed to support all members of the school community

by acknowledging diversity, promoting equity, and furthering inclusion

e Establish an inclusive learning environment where all members of the community feel
respected and safe

e Model, develop, and demonstrate aspects of international-mindedness while embracing
and celebrating different identities, languages, cultures, and beliefs within the local and
global community

e Create and enhance support systems to promote inclusion (e.g. TSS, Head boy/qirl,
Student Council, Positive Postcards, DEI Leadership Council, student-led clubs)

e Engage in open dialogue about living and learning in a diverse environment

e Offer and engage in professional development opportunities

e Encourage and provide opportunities for students to share their points-of-view and
participate in decision-making processes

Students
e Include and engage with everyone in games on the playground/pitch and in social activities
Be open-minded, respectful, and practise empathy towards others
Embrace and respect everyone’s diverse backgrounds
Be willing to undertake leadership roles
Resolve conflict in a calm manner through discussion or use of the conflict circle
Help new students feel at home in the community
Are expected to be accountable for their own actions
Be an upstander if insensitive behaviours are observed

Families
e Communicate openly with the school and teachers about any behavioural changes noted
or transitions in the family circumstances

Responsibilities: A differentiated curriculum

School Leadership Team and curriculum coordinators

e Monitor classroom activity to ensure that differentiation is being implemented
e Provide practical support where needed

Every Teacher, as a teacher of all students
e Provides access to individualised teaching and learning
e Explicitly models and teaches a positive growth mindset
e Invites and seeks input in the educational process from parents/guardians




e Provides updates for parents/guardians on student’s progress

Learning Support Coordinator
e Provides professional development and support for teachers and educational assistants
working to deliver differentiated curriculum
e Supports students, families, teachers, and staff during transitional periods

Families
e Provide accurate and comprehensive information about the child’s development and
academic background and history
e Communicate with the child about teaching and learning in the classroom and feed back to
the school and teachers any relevant information that might contribute towards supporting
academic development
e Support the child in seeking to meet school expectations

The Solution Studio:

The Solution Studio is a place of inclusion and assistance, where students, teachers and
parents/guardians can seek support, advice and solutions for their academic, social and
emotional needs.

While class/subject teachers are responsible for their students’ progress, The Solution
Studio provides support through guidance and workshops in Universal Design for Learning
(UDL) and differentiation. The school's approach is to provide differentiated instruction when
needed through small group work, cooperative learning, or individual support. Teachers
collaborate with the Bilingual and Multilingual Learning Coordinator, the counsellor, teaching
assistants, and Learning Support specialists to meet students’ needs. We employ a dynamic
approach, working with all stakeholders and with the learner to ensure appropriate and
timely intervention. We focus on building relationships and practising differentiation through
identifying a student’s learning style, scaffolding and extending their learning and
differentiating the curriculum in order to develop the student’s potential. All learners will be
able to access support as needed at different times during their school journey.

Families are encouraged to support the maintenance and development of home languages.
We strive to recognize and value each student's cultural and linguistic background, and all
academic knowledge and skills acquired through his/her home language. Students whose
home language is not English may be assessed prior to or upon entry to the school to gauge
their proficiency in English. Support for bilingual and multilingual learners (BMLs) includes
collaborative planning to scaffold both learners’ access to the curriculum as well as their
development of academic English through inclusion in mainstream classes. When deemed
necessary, specific English language development support is provided, as outlined in the
Bilingual and Multilingual Learning Procedures and Practices. Students who do not use
English as a home language are not considered to have additional needs.




Learning Support Team — The Solution Studio

Learning Support Coordinator

Primary and
Secondary Support
LCEES

School Counselor/

Well-being Coach BML Coordinator DEI Coordinator

Learning Support Team: The learning support team is constituted of staff of TSS. The TSS
team provides services to students with academic, behavioural and social-emotional needs
and supports teachers in the selection and use of appropriate strategies/interventions within
the classroom. TSS offers support to students in whole class, small group and individualised
sessions. Through its network of external partners (speech and language therapists,
physiotherapists, psychologists, psychiatrists, behaviour therapists, medical doctors, tutors
and consultants) students are afforded the opportunity to obtain additional services based on
their area(s) of need. While this support may be provided on school premises,
parents/guardians are responsible for the associated fees and NHI referrals.

Learning Support Coordinator: The Learning Support coordinator liaises with school
personnel, and private entities to coordinate the delivery of services for students on the
learning support register. They provide guidance on interventions and strategies teachers
need to address the challenges of students based on the concerns presented in collaboration
meetings or by parents/guardians. Additionally, they supervise the learning support staff,
ensure the necessary systems are in place to identify and refer students with difficulties and
develop initiatives and programs to promote academic advancement and student wellbeing.

Learning Support Teachers: The Learning support teachers, in collaboration with subject
and homeroom teachers, the Learning support coordinator, the school counsellor and



parents/guardians, develop and implement Educational Passports (EP) addressing
academic, and behavioural, social and emotional concerns. They support teachers and
educational assistants in the use of differentiated strategies. They also monitor and report
students' progress towards goals to all stakeholders.

School Counsellor: The school counsellor facilitates whole class, group, and individual
sessions geared at building students' self-awareness, self-esteem, self-efficacy, self-
confidence, and general wellbeing. The school counsellor also monitors and implements
plans to support students' education passports, and social and emotional learning.

The Bilingual and Multilingual Coordinator: The Bilingual and Multilingual Learning (BML)
Coordinator works with students, teachers and families to encourage and support the
development or maintenance of home languages, as well as to provide support, where
needed, for the development of academic English. In keeping with current best practices
informed by research, bilingual or multilingual students are included in the mainstream
classroom.

The Diversity, Equity and Inclusion Coordinator: The Diversity, Equity and Inclusion (DEI)
Coordinator role supports all members of the school community by acknowledging diversity,
promoting equity, and furthering inclusion. The DEI coordinator also works with classroom
teachers, administrators, and the school counsellor to create and enhance support systems
to promote DEI.

Additional Needs Provision

At Cedar International School, additional needs are defined as an individual’s need for a
curriculum which is additional to, or different from, the educational provision made for
students of the same age, beyond the boundaries of expected levels of differentiation. These
may include any one or a combination of the following: physical, social, emotional, or
intellectual.

The Solution Studio model is evidence-based, providing individualised support, through a
range of interventions based on the student’s needs. It is our goal to provide support to all
students. We also recognise the importance of meeting the needs of students requiring
additional support who have been admitted to the school. As stated in the school’s
admissions policy, Cedar reserves the right to deny admission based on an evaluation of
whether the school is resourced to meet an individual's needs.

We also recognise the unique needs of gifted and exceptional students. When planning to
meet the needs of these students, we aim to support teachers in providing learning extension
in areas in which the student’s exceptional ability is demonstrated. We also ensure students



are challenged to go deeper with the content, taking into account pace, depth, and
complexity.

Additional support on appropriate learning and teaching strategies can be sought from The
Solution Studio team following the referral process outlined below.

“The IB supports the premise that schools should be organised in such a way that student
diversity of all kinds can be included as a resource, seeing individual differences not as
problems to be fixed but as an opportunity for enriched learning. Diversity is a positive
resource with regard to what it means to be internationally minded and interculturally aware.”
(SEN Within The International Baccalaureate Programmes 2010)

Connections to other CIS Policies

Inclusion and Admissions

As an inclusive school community, we recognize that each student is unique, and the
admission process has been designed with the IB’s philosophy of inclusion in mind. As
outlined in the Admissions Policy, all applications for admission are reviewed by the
Admissions Administrator, the Director, and the relevant head of division
(primary/secondary). The Learning Support Coordinator also reviews applications where
there is any evidence of additional needs, and the BML Coordinator reviews applications
which indicate the use of a language other than English. Any student is eligible for admission
once the administration believes that the school is able to meet the student's educational
needs.

The inclusion of students with additional needs is considered on a case-by-case basis, at the
discretion of the administration of the school, based on the student’s needs and the resources
available in order to meet their individual needs. If a student’s needs are beyond what the
school is resourced to provide, the student may be admitted on the condition that external
support be provided at the family’s expense. Such a decision would be made at the discretion
of the Director and continued enrolment would be conditional on the family’s willingness to
provide such support for as long as it was deemed necessary by the school.

Inclusion and Language

The main language of instruction at Cedar International School is English, but the school
regularly admits students who speak languages other than or in addition to English.
Candidates for admission into Grade 10 must have achieved a proficiency level in English of
B2 on the Common European Framework of Reference for Languages (CEFR). (See the
Admissions Policy, and the Language Policy for more details.)

The school boasts a diverse ethnic population with many bilingual or multilingual families.
Students’ home languages and cultures are valued and families are encouraged to maintain
and develop all home languages. Once a student has been identified as a bilingual or
multilingual learner (BML), a language profile is built and shared with all staff members who




work with him or her. English proficiency is assessed as early as is practical, through
classroom observation, interviews and formal assessment tools, in order to collect baseline
information. Once needs have been initially identified, the BML Coordinator collaborates with
all stakeholders to ensure appropriate planning for access to the curriculum in the
mainstream classroom and for the development of academic English. The BML Procedures
and Practices document outlines these steps in more detail.

Inclusion and Assessment

As outlined in our Assessment Policy, at Cedar, we aim to introduce any inclusive access
arrangements deemed necessary as early as possible during the course of study so that
such arrangements may be incorporated as the usual way to access classroom work and
assessment tasks. The school complies with the procedures and requirements outlined in
the |B Access and Inclusion Policy when identifying MYP and DP students’ needs and
planning access arrangements requiring 1B authorization. Access arrangements are listed in
the Education Passport or the BML Passport for those bilingual or multilingual learners who
have not yet attained a B2 CEFR level in English.

Exam and Assessment Access Arrangements

For DP and MYP exam access arrangements, an application must be submitted to 1B for
approval prior to exams, accommodations may include extra time if entitled by the student’s
Education Passport accommodations and medical evaluations. At PYP assessment activities
should be modified and accommodations made to allow the student to demonstrate their
knowledge and/or skill of the objective or skill being assessed.

Inclusion and Academic Integrity

The Academic Integrity Policy provides details about Cedar’s standards of academic integrity
and lists both student and teacher responsibilities for attaining these standards. Scaffolds
are provided for students with identified additional needs or with English proficiency lower
than CEFR level B2 so they can learn to make use of inclusive access arrangements without
sacrificing academic integrity. In MYP and DP, students with identified additional needs
receive checklists to ensure that requirements for tasks are met. Checklists include
guidelines for in-text citations, referencing work of others and paraphrasing.

Storage of Information

Students' physical and electronic files are stored securely in either a locked filing cabinet or
on Google Drive. The Learning Support Coordinator and/or the School Counsellor manage
the files of students receiving learning support services and are responsible for ensuring that
data is held in the strictest of confidence. Key personnel such as administration staff and
classroom teachers are given access to these reports and files on an as needed basis. The
learning support staff are responsible for reading evaluation reports and including pertinent
details in the ‘Diagnosis’ section of the students' intervention plans (EPs). Students' EPs are
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kept on Google Drive, Toddle (Primary) and hyperlinked to the Secondary TSS Monitoring
sheets and can be accessed by teachers who work with those students. Parents/Guardians
are consulted and asked to complete disclosure forms when outside personnel are brought
in to work with students. Disclosure forms are kept on Google Drive along with the student’s
files.

Transfer of Information

Transitioning from the primary to the secondary school involves an initial meeting of the PYP
Grade 5 teachers, the learning support teachers, the MYP teachers and the learning support
coordinator to discuss the PYP students and determine what their needs are to facilitate the
development of a transition plan and guarantee a smooth transition into MYP. When students
leave CIS to go to another school, CIS makes learning support information (such as
assessments results, evaluation reports, intervention plans and correspondence regarding
any learning support provided) available to the prospective schools solely at the written
request of the parents/guardians.

Cycle of Review

Following a review by a committee of TSS staff, the Senior Leadership Team and the Board of the
school, this policy is published in September 2023 and applies until September 2024. This policy
will be reviewed by teachers during the week set aside for professional development and
preparation prior to the start of every school year. It will be updated every two years, after a full
review by a committee of students, parents/quardians, teachers, and by the Senior Leadership Team
and the school board.
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Appendices
Learning Support and Service Delivery

'Inclusion is facilitated in a culture of collaboration, mutual respect, support and problem-solving
involving the whole school community.'
(IB continuum, Learning Diversity and Inclusion in IB Programs, 2016)

Appendix 1. Procedures for identifying additional needs and providing support

Identification

A student may enter school with additional needs already identified. In these cases the TSS
Coordinator meets with the family to help plan support with available resources.

When a teacher has a concern about a student they will closely monitor the student, appropriately
differentiating the work within the class environment. Teachers may differentiate through content,
process, product or environment according to the student’s readiness, interests or learning profile. At
this point the student is not considered as having additional needs.

1. If the student does not make satisfactory progress despite differentiation, then the Learning
Support Coordinator will be consulted and a referral form completed (Appendix 3). At this point the
parents/guardians must also be consulted if not already informed of concerns and the student will be
placed on the Additional Needs register. Support from the Learning Support Coordinator will be
provided in the form of discussing and developing further strategies to try within the classroom setting,
based on the student’s strengths, learning styles and root causes of the difficulties, identified through
collaborative discussion with the student’s teacher/s. This implements a Universal Design for
Learning process *, where teaching benefits all students through flexible approaches that can be
customised and adjusted for individual needs. At secondary school, a shared Google document will
be utilised to share information and observations across subjects in order to build a holistic view of the
student’s strengths and areas of need. This is referred to as Tier 1.

2. If progress remains below expectation after initial intervention then an Education Passport
(Appendix 4) will be devised in collaboration with the student, teacher/s and parents/guardians. Its
development will promote student agency, be student-led and document the student’s strengths,
areas of difficulty, any formal diagnostic information, SMART goals and strategies. This will include
inclusive strategies for teachers to select from as appropriate to task and may include extra
assistance within the classroom, one-to-one or small group focused work to support specific needs. It
will allow room for contributions from all stakeholders, including the student who will drive the
document contents with guidance from TSS and his/her teacher/s, taking into consideration parental
views plus any external diagnostics and recommendations. This is referred to as Tier 2.

3. If the student continues to make unsatisfactory progress further advice and evaluation may be
requested from outside agencies in order to help further pinpoint the root cause of the difficulties and
needs of the student. This is referred to as Tier 3. Further data collection may be requested for
students entering at this level.

*

more information about Universal Design for Learning (UDL) can be found at http://www.cast.org
CAST (2011). Universal Design for Learning Guidelines version 2.0. Wakefield, MA: Author
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Involvement of community / allied health
specialists.

Education passport monitoring

and TSS support continues and may be
increased, further data collection

may be requested.

Education Passport developed, targets and
strategies devised in collaboration with
teacher, student and TSS. Extra support
from TTS on a 1:1 or small group basis as
appropriate to needs.

Student flagged as a concern to TSS,
referral form completed,
parents/quardians informed of concerns.
Collaboration meeting with Learning
Support Coordinator, student and teacher
to identify UDL and differentiation support
strategies to be applied within classroom
setting.

Student’s progress will be reviewed informally through ongoing assessment for learning by class
teachers and the TSS team. Class teachers and the Learning Support Coordinator will review the
Education Passport at least twice a year with the student and parents/guardians. At this point the
next course of action will be decided. Students can be removed from the register at any point if
satisfactory progress has been made and maintained. The student’s targets will be reviewed and
further updated as and when they have been achieved at any point throughout the year.

Resources
Many students with additional needs will not need resources outside those found in the standard
classroom. Differentiation of class work within a curriculum framework will help to meet the learning

needs of all students (see attached). However, some students may need a particular piece of
equipment, technology, or additional support to supplement their learning.
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Learning Support Assistants may be assigned to students to support progress within the classroom.
The class teachers will be provided with a timetable to show where the additional support is
specifically assigned to students with additional needs. The amount of support and time devoted will
depend on the needs of the individual.

A range of support and resources can be located in the Solution Studio work spaces, from the
Learning Support Coordinator, online and through adaptive technologies. Also, the school has links
with allied health professionals to aid assessment and provision (Appendix 2).

Involvement of Students and Parents/Guardians

At Cedar International School we believe it is of paramount importance that the students are involved
at every stage of this process, including the setting of goals and monitoring of their progress. This
ensures they are aware of their strengths and can develop an understanding of their preferred
learning styles, while also allowing them to take responsibility for their own learning. We believe
parental involvement in important and we value parents’ contributions, recognising the important role
they play. Parents/Guardians will be informed as and when the class teacher has any concerns about
their child’s progress and will be involved in discussions regarding their child’s strengths and how
best to support their learning needs.

The Learning Support Cycle of Review
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Appendix 2 — External Allied Health Professionals

Audiology Nurse Hodge: Contact switchboard at Peebles Hospital, Road Town
+1 284-494-3497 or (284) 852-7686

Community Mental Health Unit
Glanacia George Building, Road Town
Dr Samuels, Dr Rubaine, Dr Torno
(284) 468-9273

(284) 494-3472

Counselling (Private) Ms. Sandra Mazurkewich Henley
(284) 541-5193 or sandramazurkewichhenley@gmail.com

Counselling & Educational Psychologists (NHI)

The Wellness Centre

Dr. Michael Turnbull, Dr. Rylene Marijuan

Pier Park

Road Town

284 496 0838 or 284 442 4357 info@twcbh.com

Therapy 2 Thrive

Dr Michelle Martin, Clinical Psychologist
Road Town, Tortola

(284) 542 9277
michelle.martin@thrivepds.com

Family Support Network (284) 494-7622

Paediatricians
Eureka: 494-2346 Dr Ogunde

Partners 4 Kids: 444-5437 (Eye/ear check as part of exam) Dr. Penn
VI Medical Clinic: Dr. Christian Ugwuagu 343-7111

Physiotherapy
Therapy Works: 444-4678
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Speech Therapy Services

Sandi Boyce
speechtherapyservicesvi@gmail.com
(284) 540-0078 or (284) 442-2002
(Can also assess in Spanish)

Vision Care

B&F has visiting Optician: 494-4139

Dr. Edhaani

(no fixed schedule, call to find out when she is
visiting)

Dr. Jones Glancia George Building second
floor: 544-1550

Island Eye Care

Dr. Craig Friedenbeg OD 6500 Red Hook
Plaza, suite 225, St Thomas, VI 00802,
United States Phone:+1 340-779-2019

Penn Medical has visiting ophthalmologist
every Thursday; Dr. Assefa call 495-3288

Appendix 3 — The Solution Studio Referral Forms
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INTERNATIONAL

SCHOOL
The Solution Studio Secondary Referral Form

Student’s Name:

Date of Birth:

Grade:

Teacher referring:

Reason for Referral:

Student Strengths:

Observations/Concerns (consider academic, behaviour, social, executive functioning):
Steps Taken So Far to Support Student-check all relevant

 Parents/Guardians contacted to share concern and plan for support at home
O In class strategies
1 Environmental (preferential seating, grouping structure of room/seating,
noise-cancelling headphones, lighting, temperature, room stimulus, smell,
independent access to materials)

1 Multisensory approach (Hands-on materials, kinesthetic, inquiry exploration,
ie-combining sight, hearing, touch in one activity, smartboard, games)
Visual aids (interactive word wall, visual goals, checklist, schedule, picture
/nonverbal cues, anchor charts, visual timers)

Allowing more time

Contract (behaviour/homework/classwork)

Peer support, one to one support, small group support, reteaching in a

different way.

Differentiation (tasks, assessments, pre-teaching, modified language, front-

loading, choice, open-ended tasks, learning centres, concrete to

representational to abstract, allowing more time)

1 Self-Regulation (Essential agreements, class self-regulation plan, individual
behavioural plan)

1 Modified language in lessons (supporting vocabulary in lessons with, picture
glossary, front-loading)

O Additional Resources (audiobooks, use of speech to text)

1 Lesson construction (Chunking or breaking down learning steps, checklist,
think and wait time, think pair share)

1 Scaffolding (graphic organisers, word sentence prompts, peer and teacher
modelling, exemplars, cloze passages)

a Other:

(]

U CUU

Please comment on the effectiveness of the strategies trialled:

Supporting data to be submitted with the form (Please select the relevant)
Most recent Assessment or work samples

Other pertinent information you feel may help to gain a better understanding of the whole
child:
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INTERNATIONAL

SCHOOL
The Solution Studio Primary Referral Form

Student’s Name:

Date of Birth:

Grade:

Teacher referring:

Reason for Referral:

Student Strengths:

Observations/Concerns (consider academic, behaviour, social, executive functioning):
Steps Taken So Far to Support Student-check all relevant

1 Parents/Guardians contacted to share concern and plan for support at home
O In class strategies

1 Environmental (preferential seating, grouping structure of room/seating,
noise-cancelling headphones, lighting, temperature, room stimulus, smell,
independent access to materials)

1 Multisensory approach (Hands-on materials, kinesthetic, inquiry exploration,

ie-combining sight, hearing, touch in one activity, smartboard, games)

Visual aids (interactive word wall, visual goals, checklist, schedule, picture

/nonverbal cues, anchor charts, visual timers)

Allowing more time

Contract (behaviour/homework/classwork)

Peer support, one to one support, small group support, reteaching in a

different way.

Differentiation (tasks, assessments, pre-teaching, modified language, front-

loading, choice, open-ended tasks, learning centres, concrete to

representational to abstract, allowing more time)

1 Self-Regulation (Essential agreements, class self-regulation plan, individual
behavioural plan)

1 Modified language in lessons (supporting vocabulary in lessons with, picture
glossary, front-loading)

O Additional Resources (audiobooks, use of speech to text)

1 Lesson construction (Chunking or breaking down learning steps, checklist,
think and wait time, think pair share)

1 Scaffolding (graphic organisers, word sentence prompts, peer and teacher
modelling, exemplars, cloze passages)

0 Social supports (role-playing, modelling, social stories, worry box, character
discussions, peer mentoring)

0 Specialists notified/strategies shared

1 Specialist support

4 Other:

(]

U CUU

Please comment on the effectiveness of the strategies trialled:

Supporting data to be submitted with the form (Please select the relevant)
Most recent Assessment or work samples
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Other pertinent information you feel may help to gain a better understanding of the whole
child:
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Appendix 4 — Education Passports

Education Passport Date set: Review date:
INTERNATIONAL - Name of student: Grade: DOB: TSS
S C H O O l_ Stage:
Shared and agreed  Student TSS Teacher Parent / Carer
I would like you to know that: | | find it difficult to: Inclusive Access accommodations
e (strength) °
[ ] [ ]
[ ] [ ]
[ ] [ ]

My learning preference/s are
auditory visual Kkinesthetic
social linguistic

It would help me if you could:
[ ]
[ ]
[ ]

| will help myself by:

My SMART goals for this semester:
[ ]
[ ]
[ ]

Additional support:

Diagnostic info
Strengths:
Concerns

Parent comments

TSS Support Student Self monitoring and Assessment (secondary)

Goals Evidence (please date)

TSS Teacher feedback

Evaluation of progress (please date)

(please date)

Evidence of personal engagement

22




INTERNATIONAL

SCHOOL

Student:

Cedar International School

Review of Education Passport (Primary)

TSS stage:

Goal 1:

Student comment:

Goal 2:

Student comment:

Teacher Comment:

Review of SMART goals/progress made

Parent/guardian comment:

Next steps:

Signed
Student:
Teacher:

Parent/guardian:
TSS:

INTERNATIONAL

SCHOOL

Bilingual Learning Passport

Name of student:

Date set: Review date:

Grade: DOB:

Shared and agreed: Student: Teacher:

BML Coordinator: Parents:

Reflections
Teacher(s):

Student:

I would like you to know that | am good at:

I would like you to know that | enjoy:

Home language(s) and proficiency
Spanish

English language (L+) proficiency
Initial English assessment:
[estimated CEFR level/CEFR level as certified by test]
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Monitoring progress: [background info since enrolling at Cedar]
| find it challenging to:

Prior EAL experience and support

My learning preference/s are Had
auditory visual kinesthetic  social
linguistic

Inclusive Access Strategies and Accommodations:

Teachers are asked to:
Collaborate with the BML Coordinator to plan for language acquisition objectives in the context of classes

Ensure comprehensible input:
Scaffold demonstration of learning:

Parents are asked to:

[The student] is expected to:

Additional plans

Linguistic strengths Areas of concern/challenge
X - X

SMART language learning goals for this semester:
X

Additional considerations:
[any relevant background information]

Recommendations:
tutoring or self-access options (if the BML Co. considers such helpful)

Parent comments:
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Appendix 5

INTERNATIONAL

SCHOOL

Counseling Protocol

Role of the school counselor:

The role of the school counselor is to develop, refine, and implement a comprehensive counseling
program that supports the mission and vision of Cedar International School which supports all
students in areas of academic development, social/emotional development, career development,
and global development. Additionally, the school counselor aims to support teachers and
parents/guardians with student development and achievement.

Counseling Methods:
First and foremost, effective counseling can only take place within the context of a trusting

relationship. Therefore, it is essential for the school counselor to build trusting relationships and
maintain a presence and availability throughout the school, among students, staff, and
parents/guardians.

Counseling methods include a blend of three counseling approaches: a strength-based cognitive
behavioral approach, a dialectical behavioral approach, and a solution-focused approach. The
culmination of the three counseling methods build on one’s strengths and inherent positive
qualities, develops skills to apply those qualities to a larger context and other personal or
interpersonal problems, and incorporates mindfulness strategies to aid in increased self-awareness,
and improved emotional regulation.

Individual Counseling:
The school counselor assists ALL children. While a counselor cannot provide on-going counseling, it

may be appropriate for a student to receive short-term individual counseling. School counselors act
as a referral agent, to assist parents/guardians/families in need of counseling services when
additional attention and intervention is necessary. If a student requires ongoing counseling or
therapy, a referral will be made to outside resources. (See referral list below.)

Students can be referred to the counselor by parent, teacher, or administration. Students can also
self-refer. If a staff member refers a student to be seen by the counselor, a referral form must be
completed. The referral form identifies areas of concern, interventions/strategies used, and whether
the parent(s) or guardian(s) have been contacted regarding the concern and referral. (See Appendix.
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For primary students, the counselor will contact the parent(s) or guardian(s) once a referral is made
via phone or email, unless there is a child protection issue. The counselor may observe the student
in the classroom setting or arrange a time for 1:1 meetings with the student and/or parent(s)/
guardian(s). For middle and high school students, students are encouraged to involve their parents
when appropriate but parents are not notified when their children see the school counselor unless
the parents themselves has referred them.

The counselor will maintain confidential records of student meetings and general topics covered.

Peer Mediation:

Peer mediation is a form of conflict resolution used to address student disagreements and low-level
disciplinary problems. Peer mediation motivates students to resolve their conflicts collaboratively.
Peer mediation motivates students to talk things out rather than fight things out.

Teachers or administrators can refer two or more students for peer mediation.

Small-Group Counseling:

The purpose of small group counseling is to complement and enhance student learning by improving
their perceptions, attitudes, and behaviors. Small group counseling provides a safe setting where
children, along with their peers, can increase their self-awareness and improve their cooperation
and communication skills. During the group process, children learn from one another, giving them
the skills necessary to adapt to life's changes. Every child can benefit from participating in a small
group. Students may become involved in a small group through parent request, teacher or
counselor suggestion, or by the students themselves.

Students are required to have parental permission to participate in all small groups. Letters
describing the group process, along with a permission slip, are sent to parents/guardians. Students
must return the permission form before they can participate.

Classroom Lessons:

Classroom guidance lessons are an integral part of the school counseling program and important to
the academic success of all students. Guidance lessons include four domains: Career, Academic,
Social/Emotional, and Global Perspectives. Large group lessons are preventative in nature, designed
to reach all students, and are taught in the classroom regularly by the counselor. Teachers can
request classroom guidance lessons at any time based on their classroom needs and/or curriculum.
Classroom lessons can also be in response to a concern or particular dynamic within the classroom.

Classroom topics include, but are not limited to:
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Anger Management
Anxiety
Bullying/Cyberbullying
Careers
Communication Skills
Confidence/Risk-Taking
Conflict Resolution/Tattling
Diversity

Empathy

Executive Functioning
Friendship Skills

Goal Setting

Good Sportsmanship
Gossip

Growth Mindset

Healthy Choices
Kindness

Managing Stress/Anxiety
Mindfulness

Peer Pressure

Peer Relationships
Perseverance
Personal Safety
Personal Space

Role of the Counselor
Self-Esteem

Social media

Student Success Skills
Study Skills

Test Taking Strategies

Student Success Plan/Behavior Intervention Plan
A Student Success Plan or Behavior Intervention Plan may be developed as part of the intervention

process, which will include input from all stakeholders (teacher, administration, counselor, support
staff, parents/guardians, etc), as necessary. The counselor may have a role in student support or
check-ins.

Education Passport:
Students identified with a social-emotional concern in their Education Passport will be provided on-

going support from the school counselor. Individual, group, and/or classroom guidance may be
provided.

Confidentiality:
All counseling sessions are private and confidential, therefore only pertinent information will be

shared with the teacher or staff member to enhance classroom management and/or educational
planning for the student.

However, there are situations which may require information to be shared by the counselor to
protect the safety and well-being of students:

e If a student presents verbal or behavioral threats dangerous to self or others, the
parents/guardians, administration, faculty and staff will be advised and appropriate action
will be taken.

e |[f astudent is identified as a victim of abuse, the counselor will review the situation with the
School Director and Child Protection Team to determine the appropriate action plan to
comply with BVI law which mandates all suspected cases be reported to the Government’s
designated agencies: Social Development Department or BVI Police Department.
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Child Protection Concerns:

The school counselor is a mandated reporter and must report suspected or known abuse or neglect.

The counselor is a member of Cedar’s Child Protection Team. If abuse or neglect is suspected, the

counselor will follow Cedar’s Child Protection Policy. (See Appendix: Cedar Child Protection Policy)

Suicide Risk Assessment

If a student reports having suicidal ideation, suicidal intent, or a suicide attempt, including but not

limited to self-harm, or a report is made by another individual on that student’s behalf, the

counselor will assess the student using a Suicide Risk Assessment and the Beck Depression

Inventory.

If the risk level is moderate, high, or any level of clinical significance (Severe Depression),

parents/guardians or law enforcement must transport the child to the emergency room for further

evaluation (BVI Law).

Re-entry: Clearance from the hospital must be provided before the student is permitted to return to

school. A re-entry meeting with the students and parent(s) or guardian(s) must take place prior to

the student returning to classes for safety and support planning.

Safety & Support Planning: Staff will be provided information regarding the student’s safety and

support plan. Routine checks and observations will be made by the counselor during the first week

the student returns. Ongoing support will be provided as needed.

Mental Health Resources:

Community Mental Health
Glancina George Building |
Road Town

Tortola | British Virgin Islands |
VG1110

Tel: 1 284-494 3472 or 1 284-
468-4525

Therapy 2 Thrive Psychological
and Developmental Services
Glancina George Building | 3rd
Floor | Road Town

Tortola | British Virgin Islands |
VG1110

Tel: 1 284-542-9277

The Wellness Center
Behavioral Health

Tortola Pier Park | Building #6 |
Road Town

Tortola | British Virgin Islands |
VG1110

Tel:1 284-496-0838
www.twcbh.com
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INTERNATIONAL

SCHOOL

Confidential School Counselling Referral Form

Date:

Referring Teacher:

Student’s Name:

Parent’s Name:

Grade:

Email:

Phone:

() Aggression

(') Bullying- Bully
() Social Skills
() Grief and Loss
() Fighting

() Study Skills

() Stealing

(') Organizational Skills

Reason(s) for Referral

() Anger Management

() Defiant

() Family Concerns
() Nervous/Anxious
() Impulsive

() Sadness

() Bullying-Victim

(') Withdrawn

() Personal Hygiene
() Peer Relationship
() Inattentive

() Self-Injure (i.e. cutting)

() Self-lmage/Self-Confidence () Lying

() Motivation

() Sexually Acting Out

() Homework Completion () Always Tired () Academic

() Scared () Worried () Other
Have you informed the student about your intent to refer? () Yes () No
Have you informed the student’s parent/guardian about your intent to refer () Yes () No

Student’s strengths:

Explain reason(s) for referral:

Interventions/strateqies used:
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Best time & place to observe student during school (please be specific):

Time/Place 1: Time/Place 2:

Best time to remove student from the classroom (please give a couple options-- Day/Time):

Cedar Child Protection Policy:

At Cedar, child protection is a priority and the responsibility of every staff member. A brief summary of
Child Protection procedures appears below, but all staff should familiarize themselves with the full Child
Protection Policy located here: https://cedar.vg/resources

SCHOOL STAFF ARE MANDATED REPORTERS

Mandated reporter must report under the following circumstances:

¢ A report should be made when there is reasonable cause for concern that a child
may be at risk

¢ Reasonable cause to suspect a child who you see in your professional or official
capacity has been abused (including neglected)

¢ When parent or legal guardian states from personal knowledge facts,
conditions, or circumstances that would appear that child has been abused

IF IN DOUBT, REPORT IT

Any staff member who receives a disclosure of abuse, allegation or suspects abuse may have occurred
will report it immediately to the lead or deputy Child Protection Officer (CPO)

e Director - Scott Crawford, Lead CPO

¢ School Counselor - Kate Mallin

¢ Head of Secondary - Zach Pascoe

¢ Head of Primary - Fiona Mayer

If receiving disclosure;

¢ Listen to the child. Allow the child to tell what has happened in their own way, and at their own pace.
Do not interrupt a child who is freely recalling significant events.

¢ Remain calm. Be reassuring and supportive but endeavor to not respond emotionally.

¢ Don’t ask leading questions. Staff are reminded to ask questions only when seeking clarification about
something the child may have said. Use TED; Tell, Explain, Describe.

¢ Make an accurate record of what they have seen/heard using the schools record

keeping processes, recording: people, times, dates or locations mentioned, using as

many words and expressions used by the child as possible. Do not substitute

anatomically correct names for body part names used by the child. Spell any words

which are unclear phonetically.

¢ Reassure the child that they did the right thing in telling someone; reassure the child that they have not
done anything wrong. Explain to the child what will happen next and the need for the information to be
shared with the CPO.

Procedure for staff expressing concerns or receiving disclosure:

1) Ensure child is in a safe place to receive support if necessary.

2) Initial report orally communicated to CPO comprising of a factual account (in child’s own words
verbatim) of incident and followed up with a referral form.
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3) Immediately give the form to CPO by hand, signed and dated. All allegations of child abuse should be
made to The Royal Virgin Islands Police Force within 24 hours of initial report (by CPO).

Staff must not promise a child to keep secrets which might compromise the child’s safety. Do not attempt
to investigate the allegation. All matters relating to child protection are to be treated as highly

confidential, including within staff.

IB Standards and Practices for Inclusion

Our school Inclusion Policy is in alignment with the requirements for policy development as
described in the New Programme Standards and Practices (2020). In particular, we base our
policy implementation on Standard 0301 in order to nurture a school culture that
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acknowledges and celebrates diversity. The entire school team is included in yearly reviews
of the Inclusion Policy.

The IB Standards and practices which pertain to additional needs and inclusion policy:

Standard: Learning environments in IB World Schools support student success. (0202

Practices

The school identifies and provides appropriate learning support. (0202-02)

The school implements and reviews systems and processes to identify the needs of students. (0202-02-0100)
The school supports the identified needs of students, and evidences this support through planning, policy, and
practice. (0202-02-0200)

The school provides staff, facilities and resources as outlined in their inclusion policy. (0202-02-0300)

The school demonstrates a commitment to make the most effective use of learning spaces and learning
environments in ways that meet the needs of all students. (0202-02-0400)

The school fosters the social, emotional, and physical well-being of its students and teachers. (0202-03)
The school identifies and allocates spaces and resources to support the social, emotional, and physical wellbeing
of its students and teachers. (0202-03-0100)

The school demonstrates in its systems, processes and policies attention to the social, emotional, and physical
well-being of its students and teachers. (0202-03-0200)

The pedagogical leadership team and teachers support students’ social, emotional, and physical well-being.
(0202-03-0300)

The school promotes open communication based on understanding and respect. (0202-03-0400)

The school builds relationships with the wider community that are a source of wisdom and expertise to
strengthen the implementation of its IB programmes. (0202-05)

The school identifies and uses a variety of human, virtual, and physical resources in the wider community that aid
and extend student learning. (0202-05-0100)

The school provides meaningful opportunities for legal guardians to contribute to the development and support of
its programme(s). (0202-05-0200)

Standard : Learning environments in IB World Schools support and empower teachers. (0203
Practices

The school provides time and other resources for teachers to collaborate effectively in the
implementation of IB programme(s). (0203-03)

The school allocates dedicated and scheduled and/or timetabled time for teachers’ collaborative planning and
reflection. (0203-03-0100)

Standard : Schools develop, implement, communicate and review effective policies that help to create a
school culture in which IB philosophy can thrive. (0301)

Practices

The school secures access to an IB education to the broadest possible range of students. (0301-01)
The school provides relevant support materials, resources, and structures to promote access to the school’s
programme(s) for as many students as reasonable. (0301-01-0200)

The school provides opportunities for all students to access the programme(s). (0301-01-0300)

PYP: The school articulates and demonstrates that the PYP is accessible to interested students, regardless of
learner variability. (0301-01-0311)

PYP: The school implements the PYP across all early years and/or primary grade levels offered at the school.
(0301-01-0312)

The school implements, communicates and regularly reviews an inclusion policy that creates cultures
that support all students to reach their full potential. (0301-02)

The school implements and reviews an inclusion policy that meets IB guidelines. (0301-02-0100)

The school identifies in its inclusion policy all its legal requirements and outlines the school’s structures and
processes for compliance. (0301-02-0200)

The school describes in its inclusion policy the rights and responsibilities of all members of the school community
and clearly states the school’s vision for implementing inclusive programmes. (0301-02-0300)

The school implements, communicates and regularly reviews a language policy that helps to foster
intercultural understanding through communicating in a variety of ways in more than one language
(0301-04)
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The school implements and reviews a language policy that is aligned with IB language policy guidelines. (0301-
04-0100)

The school describes in its language policy the way that the school recognizes multilingualism as a fact, a right
and a resource for learning. (0301-04-0200)

The school identifies in its language policy a variety of physical and virtual resources used to facilitate language
development. (0301-04-0300)

The school clearly describes in its language policy the rights and responsibilities of all members of the school
community and what constitutes good practice within the school context. (0301-04-0400)

PYP: The school ensures that students learn a language in addition to the language of instruction, at least from
the age of seven; multilingual programmes where students are learning at least two languages can, but are not
required, to offer additional languages. (0301-0400411)

Standard: Learning in IB World Schools is based on a coherent curriculum. (0401)

Practices

Teachers collaborate to design, plan and deliver the school’s IB programme(s). (0401-02)

Teachers use human, physical and virtual resources to aid and extend their collaboration. (0401-02-0300)
Teachers use collaborative planning and reflection to address the elements of an IB education. (0401-02-0400)

Standard: Learning in IB schools aims to develop students ready for further education and life beyond
the classroom. (0402)

Practices

Students take ownership of their learning by setting challenging goals and pursuing personal inquiries.
(0402-06)

Students take opportunities to develop personal learning goals. (0402-06-0100)

Students take opportunities to ask questions and pursue personal inquiries and actions. (0402-06-0200)

PYP: Students participate in the exhibition in the final year of the PYP, except in schools that exclusively offer the
early years. (0402-06-0211)

Students pursue opportunities to explore and develop their personal and cultural identities. (0402-07)
The school provides opportunities for students to explore and develop their personal and cultural identities.
(0402-07-0100)

The school community affirms individual student identity through learning and teaching. (0402-07-0200)
Students take opportunities to develop their language profiles. (0402-07-0300)

Standard : IB programmes encourage approaches to teaching that create learning experiences that are
shown to be meaningful to the school community (0403)

Practices

Teachers remove barriers to learning to enable every student to develop, pursue and achieve challenging
personal learning goals. (0403-05)

Teachers consider learner variability when planning students’ personal learning goals. (0403-05-0100)

Teachers integrate prior knowledge into the curriculum to aid and extend learning for all students. (0403-05-0200)
Teachers support language development with consideration for the language profiles of students. (0403-05-0400)
Teachers use multiple technologies to aid and extend learning and teaching. (0403-05-0500)

Standard: Learning, teaching, and assessment effectively inform and influence one another. (0404
Practices

The school administers assessment consistently, fairly, inclusively and transparently. (0404-03)
The school administers assessment in accordance with IB rules, regulations, and/or relevant programme
documentation. (0404-03-0100)

The school regularly reviews and ensures compliance with all access arrangements.(0404-03-0200)
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